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Pastoral care is defined by OFSTED as those aspects of a 
school’s work and structures concerned to promote the 
general welfare of pupils, particularly their academic, 
social and personal development, their attitudes and their 
behaviour. 
This policy also defines wellbeing at KES and describes how 
Wellbeing is accomplished at the School 
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Aims and objectives 
 

a) Pastoral care is an essential aspect of the educational provision that is given to the pupils.   By 
stressing the importance and appreciation of each individual pupil it provides the support and 
reassurance that are necessary to allow each to grow to his or her maximum potential spiritually, 
morally, socially and academically.   This is achieved on a daily basis through contact with the Tutor 
and other pastoral staff, through the relationships pupils develop with their teachers in class, 
through co-curricular activities and the PSHE programme. Pupils are not only given support via the 
School structure, but they are also encouraged to help each other.   Each pupil has the freedom to 
approach any member of staff in order to ask for help or advice.  

 
b) The importance of example by staff and senior students cannot be over stressed; youngsters learn 

by watching and copying their elders.   Staff are expected to treat pupils with respect and 
appreciation and, of course, pupils are expected to co-operate and be responsible for themselves 
and for others.   Senior pupils are encouraged to help younger pupils, particularly through the 
organisation of clubs and activities. The Prepositors and Lower School Prefects are there to help 
younger pupils, as well as keep them in order. 
 

c) A fundamental characteristic of the School that we cherish is its friendliness.   The genuine warmth 
and openness of relationships between students, parents and staff mean that the strong 
community spirit at King Edward’s is natural and relaxed.   We firmly believe that education 
depends on this partnership. Pupils work best in an environment where they are happy, have 
plenty of like-minded friends, and know and trust their teachers.   We believe in educating the 
whole person and help individuals to manage their own time so that they can pursue both 
academic success and also varied co-curricular activities.    
 

d) The School has an important role to play in supporting the mental health and wellbeing of its 
pupils, by developing approaches tailored to the particular needs of their pupils, including 
preventing impairment of children’s health or development, and taking action to enable all children 
to have the best outcomes. Mental health problems can, in some cases, be an indicator that a child 
has suffered or is at risk of suffering abuse, neglect or exploitation. (Reference: Mental Health and 
Behaviour in Schools, 2018) Further details can be found in the School’s Mental Health policy. 
 
 

Pastoral Care Structure 
 

a) The core of the pastoral system is the relationship between the Tutor and the pupil. The Tutor is 
responsible for direct liaison with parents and academic staff relating to the performance and 
support of the pupil. 

 
b) Our major intake into the School is at 11+ and for the first year in the School the pastoral unit is a 

group of 20-24 pupils under the care of a Form Tutor.   This system enables children to settle in 
easily with a small number of boys and girls of the same age.  The Form Tutor is responsible for 
monitoring their academic progress, keeping a close eye on social welfare and liaison with other 
staff and parents. 

 
c) After the First Year, pupils are allocated to a small tutorial group, meeting for registration. These 

groups of between 12 and 18 contain pupils from two year groups. This allows them to develop 
good relationships with older pupils and ensures a degree of continuity of pastoral care. We 
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encourage them to take responsibility for themselves and for each other, especially those who are 
younger.  
 

d) Each year is under the supervision of a Year Head. The Year Heads report to the appropriate 
Section Head, responsible for the Lower School (years 1-3), the Upper School (years 4-5) and the 
Sixth Form.  

 
e) The Heads of Year meet the Senior Deputy Head every fortnight to discuss any pastoral issues. The 

Deputy Head (Pastoral) has overall responsibility for the management of the pastoral system.  
 

f) All Tutors may be called upon to write references and Tutors in the Sixth Form are also responsible 
for preparing the UCAS reference and for co-ordinating the advice given to the pupil when they 
make an application to Higher Education. The Assistant Head (Director of Sixth Form) co-ordinates 
all aspects of careers and HE preparation.  

 
g) In addition, the Wellbeing team provides support. The School Counsellor, the Chaplain, Head of 

Curriculum Support and the School Nurses are all available to provide help to students when 
required.  

 

The Teacher’s Duty of Care 
 
(Based on advice from SHA and Croner’s The Head’s Legal Guide) 
 

1. The Nature of the Duty of Care 
 

a) In law, a teacher is ‘in loco parentis’ - that is, has the power to exercise a degree of authority over 
pupils equating with a parents’ own right.  In practice in a School this means, for example, 
exercising discipline in class and enforcing the School Rules in conformity with School policy. 

 
b) Being ‘in loco parentis’ also carries with it a duty of care whereby the teacher is expected to act as 

would ‘a reasonable parent’.  Effectively this means ‘as a careful and prudent teacher’ would act, 
since the teacher’s relationship to a child is different from that of its parent and the teacher is 
working in the School context. 

 
c) In any teacher’s duty of care, the interests of the child are paramount.   The duty of care is owed to 

the individual child rather than to a fictional or ‘reasonable’ child and therefore the teacher has a 
duty to take account of the susceptibilities of individual children (which should be known to the 
teacher), provided that this does not lead the teacher into disregarding the proper interests of 
others.  A teacher, for instance, has the disciplinary power to prevent a child from harm.  

 
d) The duty of care arises by virtue of the teacher’s employment, by virtue of his or her specific 

performance and by his or her implied or deemed acceptance of the duty of care.   A teacher’s 
contract will specify the duty of care, but a duty of care may also be established by practice over 
time.    

 
e) All teachers are required to promote the wellbeing of pupils, safeguard their health and safety and 

to work under the reasonable direction of the Head.      
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f) However, the duty of care extends across the range of work which teachers undertake and arises 
not only while the teacher is working in the course of employment in the School, but also during 
co-curricular activities undertaken voluntarily outside School hours.   

 

2. Fulfilling the Duty of Care 
 

a) In fulfilling their duty of care, teachers should use their skill to think ahead, anticipating the risks, 
and the needs and demands of their pupils (both generally and particularly), and planning all 
reasonable safeguards to minimise these risks. For example, those with responsibility for 
equipment and machinery are obliged to take reasonable steps to ensure they are maintained in a 
condition safe for use by pupils; teachers with pastoral responsibilities must show reasonable 
foresight for the consequences of the advice and guidance they give to pupils in their care.   In 
anticipating risks, teachers need to have thought of circumstances which are ‘reasonably 
foreseeable’. 

 
b) A teacher should take care not to take responsibility beyond their training, skill and knowledge.  

 
c) However, if a situation arises unexpectedly, a teacher cannot simply ignore it, whether or not he or 

she carries specific responsibility. If, for example, a teacher is travelling home as a private citizen on 
a bus where one pupil harms another, the teacher has a duty to stop that child causing harm to the 
other.   Ignoring the situation may be deemed a breach of duty of care. 

 

Wellbeing 
 

1. Definitions 
 
Wellbeing – Wellbeing is a very broad term that encompasses all aspects of School life. In being concerned 
in the wellbeing of students and staff, the School is seeking to help everyone ‘flourish’, that is, to 
experience positive growth in all aspects of their lives. 
 
Welfare – Welfare is often confused with wellbeing. Whilst the two terms are closely associated, welfare is 
nonetheless a discrete term. Whilst wellbeing is concerned with all aspects of an individual’s experience, 
welfare in this context means the conditions under which an individual goes about their academic or 
professional duties.   
 
Flourishing – Flourishing is a term coined by Dr Martin Seligman, who pioneered the field of positive 
psychology. For an individual to be flourishing they should be experiencing positive growth in five areas, 
known as PERMA: 
 
Positive Emotions 
The ability to be emotionally literate, and deal with emotions in a positive way. 
  
Engagement 
To engage with life in a positive way, especially in terms of attempting to do one’s very best in all tasks. 
 
Relationships 
Experiencing constructive relationships, both in formal and informal settings, having empathy for others, 
and being an active member of a community. 
Meaning 
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To engage with a positive life philosophy, based on the importance of being kind to others and making 
positive moral decisions, so that life has a purpose and is satisfying. 
     
Accomplishment 
Always striving to improve in all areas of life, whether academically, professionally or personally. 
 
All of the aspects of wellbeing at the School will have one or more ‘PERMA’ objectives. 
 

2. Staffing 
 
Wellbeing is overseen by the Deputy Head (Pastoral), who will directly line manage a number of key staff to 
the programme: the Heads of Section, the Lead Nurse, the Head of Wellbeing and the School Counsellor. 
The Deputy Head (Pastoral) will also work alongside staff with Co-curricular responsibilities, the Head of 
Curriculum Support and the Head of Charities. 
 

3. Wellbeing at KES 
 
The different strands of wellbeing at KES are indicated by this diagram: 
 

 

 

 

 

 

 

 

 

 

 

 

 

4. Curricular Wellbeing 

First to Fifth Year pupils have timetabled curricular wellbeing classes. Wellbeing is a term that gets used a 

great deal in the current climate, and often means different things. In this context it means a combination 

of three things: 

- PSHE – Personal, Social, Health and Economic education 

- SMSC – Spiritual, Moral, Social and Cultural development 
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- Positive Education – based on the teachings of Positive Psychology, with a particular focus on 

emotional literacy and mental resilience 

Combined together, this creates three broad topic areas: 

1. Health and Wellbeing 

2. Relationships 

3. Living In the Wider World 

4.1 First Year 

The First Year are taught Wellbeing by their tutors, in one period a fortnight.  

In Health and Wellbeing they will have introductory sessions on Mental Health, Drugs, Alcohol and 

Tobacco, Personal Health and Neurodiversity.  

In Relationships they will have sessions including Effective Communication, Respecting Others, Personal 

Boundaries and Anti-Bullying. 

In Living In The Wider World the sessions include Cyber Safety, The Legacy of Imperialism and Being An Eco 

Citizen. 

4.2 Second Year 

The Second Year are taught Wellbeing by pastoral staff who have been trained to deliver difficult topics, in 

two periods per fortnight. 

The Second Year topics expand on those covered in the First Year but also include a number of sensitive, 

yet vital, sessions. These include Consent, Bereavement, Suicide in Teens and Sex Education. 

All of these topics will be flagged up in advance and all students will be given safety warnings at the start of 

the lessons as well. If parents are concerned about the content of any of these lessons they should contact 

the Head of Wellbeing directly. 

4.3 Third Year 

The key topics are once again expanded upon in the Third Year, where there is a wellbeing lesson every 

week. In particular there is a strong focus upon dealing with Racism, Gender Inequality and LGBTQ+ issues, 

all of which are very current in British Society. Issues of race are also taught in lessons focusing on The 

Legacy of Imperialism. 

Another focus in the Third Year is Positive Education, which means applying Positive Psychology to the 

world of Education. Students look at issues like Materialism, Emotional Literacy and Mental Resilience, to 

help them get the most out of their life choices. 

4.4 Fourth Year 

In the Fourth Year there is one wellbeing lesson a fortnight, and it is here that some very serious issues are 

tackled. For example, the Fourth Year programme includes a session on Abortion, and another on Self-
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Harm. There is also an increased focus on Careers in the Fourth Year, as students start to consider their 

choices for A-Level and beyond. 

4.5 Fifth Year 

There is a single lesson per fortnight for wellbeing in the Fifth Year, although public exams result in much 

shorter programme than in other years. The key issues to focus on are how to cope with Exam Stress and 

how to avoid Unhealthy Coping Strategies. There is also a lesson on safety when attending festivals and the 

likely exposure to drugs and alcohol. 

4.6 Sixth Form 

Although the Sixth Form do not receive Curricular Wellbeing lessons, the Wellbeing provision in the Sixth 

Form is nonetheless extensive. Sixth Form attend Open Forum once a week, where a very broad range of 

topics are discussed, including Mental Health, Consent and Drugs and Alcohol Education. The Sixth Form 

also have annual Wellbeing Days to further explore Wellbeing topics. 

 

Please note that this summary does not include all topics, so the Head of Wellbeing should be contacted if 

any further clarification is required. 

5. Academic 

In order for all students to flourish academically, the School encourages the adoption of the Growth 

Mindset, as pioneered by Carol Dweck. A Growth Mindset is seen in an individual who seeks new 

challenges, accepts feedback and responds constructively. By contrast a closed mindset can be observed in 

one who is afraid of new things and responds negatively to feedback. 

The School encourages Growth Mindset both through teaching it as part of the wellbeing curriculum and 

also through the mechanisms through which feedback is offered by individual teachers. In particular the 

message to students and parents is that personal improvement is the most important aspect of learning, 

and that comparing oneself to others is counter-productive. 

6. Co-curricular 

The co-curricular provision at the School is central to all five of the ‘PERMA’ goals. Non-academic activities 

contribute towards increasing Positive Emotions, teach students to engage in a task and seek to become 

better at it purely for the sake of trying to something well, help foster positive Relationships both between 

students and also between students and staff, can help derive Meaning and satisfaction in life and create a 

sense of positive Accomplishment.   

7. Physical Health 

There are two aspects of physical health that are vital to wellbeing: 

1. Maintaining physical health through a balanced diet and regular exercise  

2. Challenging yourself physically and gaining resilience through experience 
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Therefore, areas of the School that contribute to this area of wellbeing are: the Nurses, PE, House 

Competitions, The Duke of Edinburgh Award, First and Second Year Camp, Endeavour 

The School will seek to expand opportunities for students to physically challenge themselves in this way. 

8. Mental Health 

A person’s mental health and their wellbeing are sometimes interchangeable terms. In a school setting, 

mental health often focuses on supporting individuals when their mental health is poor, whereas wellbeing 

focuses on preventing lapses in mental health occurring. At KES, students learn about good mental health 

practice through their PSHE lessons and mental health is a frequent topic of assemblies. 

Please see the Mental Health Policy for more details. 

9. Welfare 

The welfare of all members of the School community is of paramount importance. No student or member 

of staff should be working in circumstances that are detrimental to their physical or mental health. Should 

such conditions arise it is vital that senior leaders are made aware of what is happening; they will take all 

steps within their power to provide solutions where possible. 

Staff welfare is a far-reaching issue, and full details can be found in the Staff Welfare Policy. 

10. Charity 

Acting kindly and selflessly is central to all five ‘PERMA’ goals, and the School is committed to a very broad 

range of Charitable goals, involving several hundred students. The School will work towards providing 

further opportunities for all students to engage in these kinds of activities.  
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Appendix 1: The Wellbeing Survey 

There is an annual wellbeing survey of the entire student population. This survey covers mental health and 

resilience, but also experience of important topics such as bullying a discrimination. 

The rationale behind the survey is threefold: firstly, it takes a snapshot of the school’s wellbeing that can 

show patterns over time, secondly, it highlights areas of pastoral concern that might otherwise be ignored, 

thirdly, it raises the profile of wellbeing among the student population. 

A link to the most recent Wellbeing Survey is available here 

 

Appendix 2: Peer Support 

Although there are a host of staff that any student can talk to – especially their tutor or Head of Year – it 

remains the case that some students do not feel comfortable doing so. As such, the School has developed a 

Peer Support programme. Whilst peer mentoring has been in existence for many years at the School, this 

has generally happened on an ad hoc basis. The Peer Support programme endeavours to create a more 

formal framework for this kind of support. 

It is important to note that those involved in Peer Support will offer a ‘peer listening’ service, rather than 

peer counselling. Students involved in the programme will not act as counsellors but as a place to share 

anxieties.  

Peer Supporters are drawn from the Senior Team of students, all of whom have been trained in 

Safeguarding as well as other relevant skills such as Effective Communication. The Head of Wellbeing holds 

responsibility for matching students with an appropriate Peer Supporter and for monitoring the ongoing 

relationship. 

Confidentiality 

Peer Supporters will establish a verbal agreement of confidentiality with students before a session begins. 

However, they will make it clear that confidentiality cannot be maintained when any student’s welfare is at 

risk, and that any safeguarding information must go directly to the DSL. 

Supervision 

Peer Supporters will be offered supervision by the School Counsellor once a week, in a meeting where any 

concerns can be discussed in the group. 

Oversight 

The Peer Support programme forms part of the School’s Wellbeing programme, and as such oversight is 

provided by the Head of Wellbeing, in conjunction with the Deputy Head (Pastoral).  

 

https://forms.office.com/Pages/DesignPage.aspx#Analysis=true&FormId=QSdCUOtLOkaCL984405TMtQboqADZvFGsH71ajMBVS1UMjVLUjJFSTBNRFBFMTJTT1pNVDExMkZLUS4u

